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Assign small group study 
sessions to encourage review 
and peer collaboration.

Assign a discussion post as part of the 
homework requirements.

Have an explicit activity in which students 
write down what knowledge and/or skills  
they hope to get out of the course that can 
be revisited throughout and during 
end-of-unit summarizations.

Provide growth mindset videos if the class 
population could benefit from them

Use iClicker questions throughout the 
lecture to check for comprehension.

Study Skills Testing Strategies
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STUDENT 
FEEDBACK

“Sometimes there is no intentional design 
or thinking as to what amount and type of 
homework will actually help most students 
practice concepts and consolidate their 
new knowledge. On the other hand, if a 
professor assigns just the right amount of 
problems and at a suitable difficulty, 
homework can be useful, and at times 
enjoyable.”

“Homework is often beyond scope of 
lecture, far more than what studying should 
bridge the gap for, and this makes it easy 
to cut corners.”

“It’s important to let students know that 
intelligence is malleable and not fixed, that 
they can overcome challenges and not 
have to give up.”

“Goals allow me to be organized for the 
semester.”

“Every class is different so I try to switch 
up my study techniques.”

“We don't all learn the same but we are all 
taught the same.”
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INSTRUCTOR 
FEEDBACK

“This should be an iterative cycle back to the 
During Class instruction. The instructor can 
identify common gaps in understanding and 
adapt instruction for next time.” - Dr. Atkinson

“If you bring the student along as a 
collaborator, you are more successful.” 
- Dr. McDaniel

“Often during a course there are segments where many students 
have difficulty; perhaps the material is particularly challenging. It is 
important to provide some kind of tenacity intervention, saying 
‘Don’t worry if you find this really hard, a lot of people report the 
same thing. If you just keep going you will be fine.’ “ - Dr. Dede

“This reflection can focus on which 
parts of the material are confusing, 
developing questions to ask in class.” 
-Dr. Dede
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