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THE PLAN...
●

Key components of differentiation (Carol Ann Tomlinson)

●

Importance of Equity in Pre-AP

●

Structure of books, designed to support differentiation:
○ Opening Chapters
○ Other Chapters
○ Visuals
○ Question Types

●

Differentiation in Action

●

Wrap-up and Q/A

My School: Cleveland HS -- Portland, OR
Cleveland High School: Public school with 1700 students, grades 9-12
34% free-and-reduced lunch
68% white; 10% African-American; 12% Asian; 10% other
15 different languages spoken (Karen, Spanish, Arabic are the top 3)
All our 9th and 10th grade English classes are untracked, but we have an “Honors Option” for both
classes
Class sizes average: 25 students (Grade 9) and 35 students (Grade 10)
This year, I am released to Central office to support teams of 9th grade teachers around the district
working to improve our freshman on-track to graduation percentages.
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Foundations (FLL)
Grade 9

Advanced (ALL)
Grade 10

Differentiation

Differentiation and Teacher CHOICE
Differentiation is the biggest challenge 9th and 10th grade
teachers face in the classroom. To help with this, both FLL and
ALL help teachers to differentiate by:
1. Content (Text)
2. Task
3. Process
Also, we should be thinking about:
● Learning Environment
● Affect

Carol Ann Tomlinson

Importance of student CHOICE
Learning to Choose, Choosing to Learn
by Mike Anderson

“When a task is appropriately challenging, and students meet with success,
a job well done and the completion of the challenge is positive
reinforcement for the work itself. Because this zone is where learning is
most pleasurable, when teachers empower students to choose elements of
their work, they tend to settle into this zone on their own. They know their
own abilities better than teachers ever can and want to be engaged in
appropriately challenging work, so they will self-differentiate when
conditions are right. These conditions—a safe environment, a true sense of
ownership of work, and understanding themselves as learners—are the
focus [of effective differentiation]”

Total differentiation is...

...impossible!

We can’t do it all the time, for every student, for
every single lesson, but if we know our learning
targets, we know the most important parts of the
texts we are teaching, and we are willing to make
choices appropriate at high-leverage
opportunities, we can find ways for all of our
students to improve their skills and knowledge.
All students are on a trajectory toward proficiency;
our job is to identify where they currently are and
how they can move forward.
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Equity and Pre-AP

EQUITY...
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For the Pre-AP Program, we believe that...
in order to gain equity of access in AP courses, we first have to
have equity of PREPARATION.
We need to support and challenge ALL students through
engaging texts and activities, giving them the earned
confidence in the speaking and listening, reading, writing, and
critical thinking skills they need in order to move on to the next
level of English, and to be on track for success in both AP
English classes in the future.

Two AP Courses

AP Skills and Knowledge
AP Language

AP Literature

AP Skills and Knowledge
AP Language

AP Literature

Pre-AP English

Pre-AP Considerations
●
●
●
●
●

Access
Support
Engagement
Challenge
These are 14-15 year-olds we’re talking
about!!!?!?!?

The AP Exams
Both have free-response sections with three questions each:
AP Language:
1. Synthesis of provided sources into
their own argument.
2. Analysis of the rhetoric of a
nonfiction text.
3. An argument responding to a
given prompt.

AP Literature:
1. Analysis of a given poem
2. Analysis of a given passage of
prose fiction/drama
3. Analysis a specific theme, concept
or issue in a work of literary merit
selected by the student.

We regularly asked ourselves, “In order to be successful on these
prompts ONE/TWO YEARS FROM NOW, freshmen/sophomores will
need to know ____ and be able to __.”

AP Skills and Knowledge
AP Language

AP Literature

Pre-AP English
FOUNDATIONAL (9)
ADVANCED (10)

EQUITY...

PAUSE
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Opening Chapters

The Opening Chapters in FLL and ALL
The idea behind all the Opening Chapters is to identify and have student
practice with the most important and grade-level appropriate SKILLS and
KNOWLEDGE that students will need as they encounter the texts, questions,
activities, and writing prompts throughout the REST of the BOOKS. Each of the
Opening Chapters ends with a “Culminating Activity” that can be used for
summative/formative purposes.
Foundations (GRADE 9)
1.
2.
3.
4.

Speaking/listening
Writing
Reading
Using Sources

Advanced (GRADE 10)
1.
2.
3.
4.

Reading the World
Thinking about Literature
Thinking about Rhetoric and Argument
Thinking about Synthesis

Opening Chapters (GRADE 9-FOUNDATIONS)
CHAPTER 1: Speaking/Listening: Academic conversations. Confidence in
sharing your voice.
CHAPTER 2: Writing: words, sentences, paragraphs
CHAPTER 3: Reading: reading for understanding, interpretation, and
style/craft
CHAPTER 4: Using Sources: locating, evaluating, and incorporating outside
sources into your own writing.
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Opening Chapters (GRADE 10-ADVANCED)
CHAPTER 1: Reading the World: How and why do we “analyze,” and what
are the purposes for ENGLISH class?
CHAPTER 2: Literature: annotate, draw interpretations, analyze style
CHAPTER 3: Argument: claim, appeals, evidence, style
CHAPTER 4: Synthesis: single source, multiple sources, writing an
informed argument.
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Opening Chapters and Differentiation
1.

2.

3.

They begin at the “beginning.” Few, if any, assumptions are made about
the skills and knowledge they have brought with them. Key academic
terms -- theme, annotate, rhetoric, synthesis, and others -- are actually
defined and practiced.
Short, short, short passages to practice with, several formative
assessment opportunities, and a culminating activity (assessment) at the
end of each opening chapter.
Clearly identified sections of increasing complexity in each chapter to help
teachers and students identify the “zone of proximal development” for
students -- (theme/tone; interpretation/style analysis;
sentence/paragraph).
PAUSE

Other Chapters

The Other Chapters in FLL and ALL
Foundations (Grade 9) is organized by genre/mode in order to provide freshmen with a thorough
understanding of the essential elements of the multiple kinds of texts they will encounter in their
subsequent English classes.
Advanced (Grade 10) is organized thematically because it is most relevant to the AP courses they will
encounter next and because it provides multiple opportunities for synthesis argument.

Foundations (GRADE 9)

Advanced (GRADE 10)

5. Fiction
6. Argument
7. Poetry
8. Exposition
9. Narrative
10. Drama
11. Mythology

5. Identity and Society
6. Ambition and Restraint
7. Ethics
8. Culture in Conflict
9. (Mis)Communication
10. Utopia/Dystopia

Grade 9:
Foundations of Language & Literature
Mode/Genre Chapters
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Each Genre/Mode Chapter includes:
Workshop 1: The Essential Elements of that
genre/mode with an anchor text.
Three sections of texts with ascending levels of
complexity.
A Central Text that is an excellent model of the
genre/mode and is just above grade-level
expectations.
A “conversation” of (usually nonfiction) texts that relate
to the Central Text and build to a synthesis argument.
Workshop 2: Writing in the Genre/Mode
Workshop 3: Writing an Analysis of the Genre/Mode.
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Narrative Unit
●

Workshop One: one block period with “Starting Out”

●

As a class, we read: “By Any Name” and “La Gringuita”
and discussed narrative elements

●

Students had to choose THREE additional narratives that
they would like to read on their own, with those in Section
3 labeled as “Challenge” for Honors Option opportunities.

●

Conversation: students read at least TWO of the Texts
and chose a prompt for themselves

●

Workshop 2: Three class periods for students to draft and
type their own narratives

●

Workshop 3: It took three class periods for students to
draft and type their analyses of a narrative of their own
choice.
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Using FLL in Honors and General Level Classes
Workshop 1: Elements of Fiction that
both levels would need.
A Gen Level class probably
begins here with Section 1.

A Pre-AP/Honors class probably
begins here in Section 2.
A Gen Level class might try
some texts in Section 2.

A Gen Level class might not do all of
the texts in the Conversation.

A Pre-AP/Honors class does
extensive work with Section 3.

A strong paragraph for Gen Level class,
a full essay for Pre-AP/Honors class.

30

Grade 10:
Advanced Language & Literature
Thematic Chapters
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Essential Questions
Core/Central Text
AP Lit “leaning”
Conversation of Texts

AP Lang “leaning”
Conversation of Texts
Skills workshops

STRUCTURAL Tools for Differentiation
Foundations (Grade 9):
●
●

●
●

●

Text sets of increasing levels of complexity.
In “Entering the Conversation” activities, there
are THREE different levels of prompts of
increasing difficulty and abstractness.
Let students choose (with
guidance/suggestions)!
Vocabulary in Context questions for those
who might need to increase their word
awareness.
Grammar lessons in the back of the student
edition, and available through digital platform.

PAUSE

Advanced (Grade 10):
●

●

●

●

Varying levels of challenge in text complexity
within a Conversation with suggestions found
in ATE (see next slide).
Range of Topics for Composing found after
each Central Text that are easily adaptable to
student needs and levels.
Suggestions throughout the ATE for teaching
ideas to address contextual or interpretative
challenges students may face.
Short, stand-alone Reading Workshops to
target specific student needs; for example,
tone, irony, figurative language, etc.

Challenging
text
complexity

Easier text
complexity
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Other Features for
Differentiation

Including...
1. Visual Texts
2. Varied Question Types
3. Additional Tools in ATE

Visuals
“Use of visual prompts are among most powerful tools teachers
can employ to facilitate learning. Visual prompts can enable
teachers and students to see how learned information is
structured as well as see how to engage in complex information
processing tasks.”
Makes Sense Strategies
Dr. Edwin Ellis

Visuals
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TYPES of QUESTIONS
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Annotated Teacher’s Edition
100% of the notes were written by CLASSROOM TEACHERS, many of whom were
trying out the texts, activities, and lessons as we were writing. Their notes fall into
the following categories designed to help you make the instructional choices to
differentiate for YOUR students:
●
●
●
●

BUILDING CONTEXT: questions or activities to introduce/support cultural,
historical, or geographical information.
CLOSE READING:identification of short passages that reward/require close
reading.
CHECK FOR UNDERSTANDING: quick, check-in questions, essential for for
students to move through the text successfully.
TEACHING IDEAS: suggestions for collaborative learning, graphic organizers,
and extension activities.

Overleaf Pages (those that precede a chapter)
Foundations:
●
●
●
●

Chapter at a Glance: summary of the purposes of the key elements
Text Overview and Pacing: why a text might be easy or challenging with possible number of
50-minute class periods.
Five-week Unit Plan: suggestions for texts, assessments, skill practice, etc.
Troubleshooting: If students are students struggling with ____, you might try ___.

Advanced:
●
●
●

Overview of chapter
Summary of all of the texts and their text complexities
Unit Planner that leads to a specific assessment (for example: Chapter 6 Ambition leads to
Writing an Argument) with prompts and a rubric.

Differentiation in ACTION
K.V. arrived at my school at semester
from Mexico, so the Narrative Unit
was really her first full unit. Before, I
walked her through some of Ch3 -Reading(understanding and
interpreting), mostly to get a sense of
her current abilities.
She tested as ELPA 2, and also
enrolled in an ELD 2/3 class that
meets every other day for 90
minutes.

Standards:
●

Determine a theme or central idea of a text
and analyze in detail its development over
the course of the text

●

Analyze how complex characters (e.g., those
with multiple or conflicting motivations) develop
over the course of a text

Differentiation:
●
●
●

time,
length of her writing and reading, and
varying text types
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Differentiation for KV
1.

2.

3.
4.
5.
6.
7.

A student mentor re-read “Starting Out” aloud to KV after we read it as a class. I asked her to highlight any places
where the author described herself. KV wrote a 2- sentence summary of the rest of the story to demonstrate her
oral comprehension.
When we read “By Any Other Name,” KV was responsible for knowing ONLY the first part of the story, where Santha
goes to school on the first day and has her named changed. The student mentor and she took turns reading it out
loud. She wrote a response to this prompt: what was your first day at Cleveland like, and did anyone treat like
Santha was treated?
For the independent reading, I gave her just a few pages from the graphic novel The Best We Could Do; see her
response on next page.
When we read “La Gringuita,” I asked her to focus only on one section from the middle of the narrative; again, she
worked with the mentor while the rest of the class finished the narrative.
She did not read any of the texts in the Conversation, but she did write about what it’s like for her to communicate
in English.
I asked her to write two paragraphs of a narrative: her life before Portland and her life in Portland. I asked her to
focus on descriptions of herself and the settings. She wrote three: she wrote about her crossing.
She wanted to read another immigration narrative, so I gave her a piece called “My New World Journey,” by a 49
woman who emigrated from Africa. I asked her to make an interpretation of what the author thinks about America.

KV’s samples
The Best We Could Do (summary):

My New World Journey (analysis)

The daughter had bad time when she was
having the baby The nurse told the other
doctors to get her ready for a C-section, She
might off gotten scared or nervous for the
C-section so she said that why can't she go
back to be the baby and not the mother!
After she had birth Ma and Travis arrived
with some hot noodle soup with beef, bean,
sprouts, and basil. Know that she had a child
she says it's more responsibilities like a
steady job and mortgage. Then her parents
escaped vietnam so there childrens can
grow up with more freedom. Travis and his
wife moved to California in 2006 to raise
there son near there family. There family
lives pretty close to each other some just like
2 blocks away.

Nola Kambanda was born in Burundi, a country in Eastern Africa. She
immigrated to the United States. She went to Los Angeles with a family. She
feels happy that she had an opportunity to attend to California State University,
Majoring in electrical engineering. She thinks that America is unfair.
One way that she shows that America is unfair is that people would ask her a
lot of Questions about her country and about Africa. They asked her to speak a
little African to them so they can hear her. This shows that America is not being
fair with the people from different countries.
Another way she shows that America is unfair is that she went to visit an
elementary school and this student asked her with grateful “If we rode on
elephants in Africa as a mean of transportation.” This shows that America is
making fun of how African people transportate.
In conclusion, I do agree with her that America is unfair because of all the
Questions they were asking her. And not seeing her background or her purpose
of being in the United States.
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Total differentiation is...

...impossible!

We can’t do it all the time, for every student, for
every single lesson, but if we know our learning
targets, we know the most important parts of the
texts we are teaching, and we are willing to make
choices appropriate at high-leverage
opportunities, we can find ways for all of our
students to improve their skills and knowledge.
All students are on a trajectory toward proficiency;
our job is to identify where they currently are and
how they can move forward.
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EQUITY and Closing

CONTACT:

John Golden
johngoldenteacher@gmail.com
sites.google.com/site/pdxjohngolden
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